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History

Intent
To ensure our children develop and understanding of their identity and purpose, better understanding
their place in the world through exploring history relevant to them and the world around them.
To provide our children with a broad range of new experiences which enrich their knowledge and
understanding of the world around them, identifying how the past contributes to the current day.
To develop our children's understanding of the history of Bristol as a city.
To develop children's understanding of key historical knowledge.
To develop the children's chronological framework to support them in building a picture of the past and
how areas of study link.
To develop enquiry skills through study of historical events using a range of sources.
To develop the children's critical thinking, encouraging them to thoroughly scrutinise sources of
information, looking at their strengths and limitations.
To develop the children's cultural capital, exploring the best that has been thought and said.

To enable the children to reflect on issues of social injustice through history and what we can learn from
these.

Implementation

Topics are taught on an annual cycle.

Golden threads are used to promote links between areas of study horizontally across each year, vertically
across the school and diagonally across subjects and years.

The children build up a chronological timeline within their books and classrooms during each academic
year, adding to prior time periods explored.

A skills progression maps historical skills across the school encompassing 7 strands - Chronology,
historical enquiry, historical terms, interpretation, continuity and change similarity and difference, cause
and consequence and significance.

Topics of study make links to the locality of Bristol and its history as well as British and world history.
History is studied through topics across each academic year.

Our history curriculum explores social justice, allowing the children to explore what we can learn from
history.

Knowledge organisers are used in class and for home learning, displaying key knowledge for the children
to learn.
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History Skills Progression

There are 7 History skills which are taught alongside the core knowledge.

Knowledge/Context/Perspective
The knowledge, context and perspective of the areas studied by students are progressive across the school

Historical Skills
Historical skills have been split into 7 Key Strands at Fishponds CE Academy.

These strands are taught in each phase and will be progressive across year groups within the phase and across the wider school.

3§ 3 38 3 ¥ 3 3

Chronology Historical || Historical Interpretation Conﬁnuity and Cause and Significance
Enquiry Terms Change Consequence
Similarity and

Difference




Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Chronology Sequence events/objects in Identify similarities/differences Recognise that the past can be Begin to be able to place Be able to place events, people | Be able to place events, people
their life between periods divided into different periods of events, people and changes and changes into a and changes within a
time into different periods of time chronological framework chronological framework
Sequence artefacts from Be able to order key showing an emerging sense of
distinctly different periods of events/objects/people from Place the periods studied on a sense of period Know and sequence key events | Use the chronological
time seventeenth century to present timeline of time studied framework of British history
day Place events from periods fluently — e.g. Stone Age to
Match objects to people of Sequence several studied on time line Make comparisons between present
different ages Sequence artefacts closer events/artefacts different times in the past noting
together in time — check with a connections and contrasts Place current study on time line
Begin to know where people, reference book in relation to other and previous
places and events fit within a studies
chronological framework Know where people, places and
events fit within a chronological Note trends over time
Describe memories of key framework
events in their life Establish clear narratives within
and across periods of study
Make links between
comparisons between different
times in the past noting
connections and contrasts over
time
Historical Use terms concerned with the Use wide vocab of everyday Use dates and terms related to Use terms related to the period Use appropriate conventions of | Use dates and terms and
Terms passing of time: then, now, historical terms the study unit and passing of and begin to date events time accurately and conventions appropriately — e.g.

yesterday, old, new, days of the
week, months, years

Use terms concerned with the
passing of time

Use terms concerned with the
passing of time: last week,
last/previous century, 100 years
ago, in the past

time

Understand more complex
terms e.g. BC/AD

Begin to use abstract terms e.g.

empire, dynasty, kingdom,
civilisation etc.

appropriately — e.g. BC, AD,
years before present, century,
decade,

Use period labels

Use abstract terms e.g. empire,
civilisation etc.

era, period, medieval,
prehistoric, industrial revolution,
Georgian etc.

Interpretation

Identify different ways in which
the past is represented — e.g.
pictures, documents, films, TV,
museum displays

Use stories to encourage
children to distinguish between
fact and fiction

Compare adults talking about
the past — how reliable are their
memories?

Select information about places
from photographs, texts and
other sources

Compare two versions of a past
event

Compare pictures or
photographs of people or
events in the past

Discuss reliability of
photos/accounts/stories

Identify different ways the past
is represented

Identify and give reasons for
different ways in which the past
is represented

Distinguish between different
sources — compare different
versions of the same story

Look at representations of the

period — museum, cartoons, etc.

Look at the evidence available

Begin to evaluate the
usefulness of different sources

Ask and begin to answer a
variety of historically valid
guestions

Understand how and why some
historical events, people,
situations and changes have
been interpreted differently

Begin to be able to evaluate
these interpretations

Compare accounts of events
from different sources — fact or
fiction

Offer some reasons for different
versions of events

Understand and explain how
and why some historical events,
people, situations and changes
have been interpreted
differently and give reasons why

Be able to analyse and evaluate
these interpretations explaining
and justifying reasons

Link sources and work out how
conclusions were arrived at

Consider ways of checking the
accuracy of interpretations —
fact or fiction and opinion

Be aware that different
evidence will lead to different
conclusions




Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Historical
Enquiry

Know how to find out about the
past from a range of sources
e.g. artefacts, pictures, people,
sites, documents

Begin to ask and find answers
to simple questions about the
past from sources of information
e.g. artefacts

Know how to find out about the
past from a wider range of
sources e.g. artefacts, pictures,
people, sites, documents,
letters, postcards, diaries,
paintings etc.

Choose and use parts of stories
and other sources to show that
they know and understand key
features of events

Find out about the past from a
range of sources — what
happened and when?

Begin to select a range of
sources to find out about a
period

Observe small details —
artefacts, pictures

Select and record information
relevant to the study

Begin to use the library and
internet for research

Begin to ask and answer
historically valid questions

Use a range of evidence to
build up a picture of a past
event

Choose relevant material to
present a picture of one aspect
of life in time past

Begin to evaluate sources as
part of an enquiry

Ask and answer significant
guestions of sources in context

Begin to identify primary and
secondary sources

Select relevant sections of
information

Begin to address questions
about cause, change, similarity,
difference and significance

Independently evaluate sources
as part of an enquiry

Ask and answer significant
guestions of sources in context

Collect and record information
and draw conclusions

Identify sources for an
investigation being able to
justify reasons why and begin to
consider their bias and
appropriateness

Use a range of primary and
secondary sources to find out
about an aspect of time past
Suggest omissions and the
means of finding out

Continuity and

Identify differences between life

Identify differences between life

Describe and make links

Describe and explain links

Describe and make links

Describe and make links

Change in the present and life in the in the present and life in the between different events, between different events, between different events, between main events, changes
past past and give reasons for these | changes and situations within a | changes and situations within a | changes and situations across and situations within and across
differences period/society period/society periods and societies different periods and societies
Cause and Begin to recognise why people Recognise and begin to give Identify reasons for and results Give reasons for and results of Examine causes and results of Analyse and give reasons for
Consequence | did things and why events reasons for why people did of peoples’ actions and what main events and changes great events and the impact on historical events, situations and
happened things and why events happened as a result studied and why people in the people changes. Identify a range of
happened and what happened past acted as they did contributory factors for a given
as a result Begin to understand motive Begin to understand how event
factors causing an event are
interrelated Write an alternative explanation
of a past event in terms of
Identify changes within and cause and effect using evidence
across periods to support and illustrate their
explanation
Give some reasons for, and
results of, the main events and
changes studied and why
people in the past acted as they
did
Significance Talk about who was important Explain who was important in a Describe the contribution of Describe and use sources of Explaining the contribution of a Explain the legacy of a

in a period/context

period/context giving reasons

people, events and
developments

information to explain the
contribution made of particular
people, events and
developments

significant person, event and
development within a
period/context

significant person, event and
development

Understand that this changes
through time




Whole School Themes

They Made a Difference

First 3 weeks of 2022/2023, 2024/2025
Taught as a phase to enable more experiences to be included

Weekly whole school assembly focusing on the theme

Week 3 Friday assembly to focus on children sharing what they have learnt about the overarching theme

EYFS

Key Stage One

On part time transition for this time.

People that have made a difference to them

Not all heroes wear capes
Local heroes who make a difference everyday (focus on BME)

Heroes from the past (joining up to the existing topic thread).

Lower Key Stage Two

Upper Key Stage Two

Gender Equality

Malala (use of Malala’s magic pencil as way in) — what challenges
did she face? Why did she face them? What has she done to
make changes?

Suffragettes — how have women'’s rights changed here in the
UK over the last |00years?

Race Equality

Civil rights movement and the fight for equality for people of
all races

Hook of images of segregation and what they notice.

Share the Rosa Parks bus incident — why was refusing to move
an issue? What was life like in America at that time to cause
this to be an issue?

Explore Bristol Bus Boycott.
Exploration into segregation.
Exploring the civil rights activists




A Moment in Time

First 3 weeks of 2022/2023, 2024/2025

Taught as a phase to enable more experiences to be included

Weekly whole school assembly focusing on the theme — choose a relevant moment in time to explore as a whole

school through the sequence of assemblies.

Week 3 Friday assembly to focus on children sharing what they have learnt about the overarching theme.
Enquiry approach — start with the question of what happened on the date and provide clues to uncover the events.

Focus on learning behaviours through this unit

EYES

Key Stage One

On part time transition for this time.

What happened on 7 September 18387
Explore the wrecking of the Forfarshire
Who was Grace Darling?

What did she do to rescue the sailors?

Lower Key Stage Two

Upper Key Stage Two

What happened at 11:40 on Sunday 14t April?
Explore events of the Titanic sinking.
Explore what lead to the sinking.

Explore why there weren’t enough life boats to save
everyone — the unsinkable ship

Explore the experiences of different classes on the boat
and how this impacted their rescue.

What happened on the 11" February 19907
Explore why Nelson Mandela was released from prison.
Explore Apartheid in South Africa.

Explore what Nelson Mandela did after he was released
from Prison — becoming president of South Africa.

Explore legacy left by Nelson Mandela.




‘ Year | - London

What will this topic include?

Introduce Gunpowder Plot in line with fireworks night — who was involved? What did they want to do? Were they
successful? How do we remember it?

Explore what London was like in 1600s.
Comparing London at the time of the fire with modern London — similarity and difference.

Look at the fire — why is started, why it spread, how it was stopped. Find out how we know about the great fire from
sources of information.

Children to look at modern day London. What survived the fire? What didn’t?

What was the legacy of the Great Fire of London? Building regulations changes.

History Skills

Chronology — match images of London to then 1666 and now, Sequence objects from distinctly different time periods
(sorting pairs of image into which came first)

Historical Enquiry — Ask simple questions about the event. Know how to find out about the past from a range of
sources (pictures, simple secondary source of information).

Continuity and Change — identify differences between life in the present (modern London) + life in the past: e.g City
of London and cathedral look very different today compared to pre 1666 - ; wooden buildings in narrow streets in past
but brick/stone buildings + some wider streets in present; modern London is much larger.

Cause - identify why the fire started (spark from oven onto wood, wooden houses, no fire brigade)

Consequence - third of London, including St Pauls cathedral, destroyed; some buildings survived; many people lost their
homes + work places; took many years to rebuild, new houses had to be faced in brick and some streets wider

Historical Terms — Use terms concerned with the passing of time: then, now, old, new
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Year | — Castles

What will this topic include?

What was medieval England like? Look at houses, food and transport.

What is a castle? Children to draw a castle (interpretation). Look at how castles are depicted in cartoons, stories etc.
Look at the 3 main types of castle identifying their similarities and differences.

Exploring parts of castles. Creating maps of castles.

Look at Cardiff Castle and compare this with Bristol Castle.

Identify castles on map of UK.

Why were castles built? Explore the reasons for building them.

Why were castles built on hills? Explore reasons for this.

Who lived in medieval castles?

What did William the Conqueror do?
History Skills

Chronology — Sequence artefacts from distinctly different periods of time. Children to sequence 3/4 objects of
something that’s use is familiar to them (use objects from GFOL time, current day and medieval). Begin to know where
people, places and events fit within a chronological framework — place medieval times onto timeline with GFOL.

Historical Enquiry — Know how to find out about the past from a range of sources (use of pictures, small pieces of text).
Begin to ask and find answers to simple questions about the past from sources of information e.g. artefacts

Significance — Explain who was important in a period/context giving reasons (Who was William the Conquerer and
why?)

Continuity and Change — sorting images of medieval and modern day, describing the differences

Interpretation — explore different representations of castles in media. Discuss this as interpretations.
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- Year 2 - Not all superheroes wear capes

What will this topic include?
Identify some basic information about Victorian Britain to set the context of what the world was like during the
Crimean war.

Identify where Crimea is on the map — discuss the continent it is in. I[dentify where it is in comparison to the UK.
Introduce the idea that in 1854-1856 there was a war in Crimea — identify who may be needed to help people during a
war.

Introduce Mary Seacole — who was she? What did she do?

Introduce Florence Nightingale — Who was she? What did she do?

What did Florence Nightingale and Mary Seacole do to improve medical care.
Other significant Victorians — Sarah Forbes Bonetta

Modern day superhero — linked to children’s interest, choose someone who has changed to the world in the modern
day.

History Skills

Chronology- Identify similarities/differences between periods — explore similarities and difference between hospitals in
Mary Seacole and Florence Nightingale’s time and today (Venn diagram).

Cause and Consequence -_Recognise and begin to give reasons for why people did things and why events happened
and what happened as a result— look at the changes brought into place by Mary Seacole and Florence Nightingale and
discuss why these changes were needed. Look at modern hospitals and see how this links back to the changes they
made.

Significance -_Explain who was important in a period/context giving reasons — identify why during the Crimean war
Florence and Mary were important giving reasons for each.

Historical Enquiry - Know how to find out about the past from a wider range of sources e.g. artefacts, pictures,
people, sites, documents, letters, postcards, diaries, paintings etc.

Historical Terms - Use wide vocab of everyday historical terms

- Use terms concerned with the passing of time:. 200 vears ago. in the past
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\ Year 2 - Treasure Island

What will this topic include?
Learn about how we find out about the past — how do we know about pirates? Include Usborne extract of Treasure

Island — what can we find out about pirates from this? Identify the link with this text and Bristol.

Using sources of information to find out about Blackbeard. Who was he what did he do? How did he link to Bristol?
What was life like on a pirate ship?

Explore the life of Grace O’Malley.

Children to explore perceptions of pirates v what they were really like. Comparing books and film clips with real
sources of information.

Are pirates just people from the past?
Pirate walking trail of Bristol.

In Year 5, the children will explore the link between piracy and the slave trade — exploring how slaves from captured
ships were forced to become pirates.

History Skills
Interpretation - Compare pictures or photographs of people or events in the past — compare interpretations of

Blackbeard to factual information.

Discuss reliability of photos/accounts/stories — look at sources for finding out about Blackbeard. Discuss which are most
reliable and why.

Identify different ways the past is represented — explore different representations of pirates from sources such as books

and cartoons and how this compares to primary accounts.

Historical Enquiry - Know how to find out about the past from a wider range of sources e.g. artefacts, pictures, people,
sites, documents, letters, postcards, diaries, paintings etc. — use a variety of these sources to find out about the past.

Historical Terms

e Use wide vocab of everyday historical terms
e Use terms concerned with the passing of time:, 300 years ago, in the past
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Year 2 — Adventurers and Explorers

What will this topic include?
What is an adventurer or explorer? Identify the types of places people could explore or discover.

What was life like in the 1910s? Explore technology and transport in 1910s.

Explore who Scott and his team were and what they did. Use a range of sources to gather information.
What was life like in the 1960s? Explore technology and transport in 1960s.

Explore Neil Armstrong’s moon landing using a range of primary and secondary sources.

Children to reflect on why these 2 explorations were impressive at their times based around the knowledge of the
world at that time. Look at how technology has changed and how this influenced the explorations.

Learn about Mae Jemison and Katherine Johnson.

History Skills
Cause and Consequence - Recognise and begin to give reasons for why people did things and why events happened and
what happened as a result — discuss how technology changes from 1910 to 1960s to explore how someone got to the
moon in 1960s but that the Antarctic was an impressive feat in 1912.

Significance - Explain who was important in a period/context giving reasons — explain why the people studied were
important in their era.

Historical Enquiry - Choose and use parts of sources to show that they know and understand key features of events —
use of news paper reports and video footage of moon landing to find out about the past selecting relevant bits.

Chronology -Know where people, places and events fit within a chronological framework — place events on book
timeline.

Be able to order key events/objects/people from_nineteenth century to present day — sort objects into 1910s, 1960s,
modern day

Historical Terms

e Use wide vocab of everyday historical terms
e Use terms concerned with the passing of time:, last century
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Year 2 - | do like to be beside the seaside

What will this topic include?
Why people go on holiday to the beach? What do people do at the seaside now? What did people do at the seaside in

1910s and 1960s? What changes have happened in technology to alter seaside holidays?
Identifying similarity and different between past seaside holidays and present seaside holidays using venn diagram.
Look at the middle section of venn diagram to make predictions for future seaside holidays.

Focus in on the piers within the middle section. What is the purpose of a pier? Look at Weston Pier now and in the
past. Look at Clevedon pier. Why do they look different?

History Skills
Continuity and Change - |dentify differences between life in the present and life in the past and give reasons for these
differences — identify changes between beach holidays now and the past and why this is changed. Explore the
introduction of foreign holidays due to invention of planes and how this has changed UK seaside holidays.

Cause and Consequence - Recognise and begin to give reasons for why people did things and why events happened and
what happened as a result — Explore how technology developments in transport mean that people now holiday outside
of England rather than just the seaside.

Chronology - Sequence artefacts closer together in time — sequence artefacts from beach holidays from 1910s, 1960s
and current day.

Historical Enquiry - Know how to find out about the past from a wider range of sources e.g. artefacts, pictures, people,
sites, documents, letters, postcards, diaries, paintings etc. — find out about the seaside in the past from photos

Historical Terms

e Use wide vocab of everyday historical terms
e Use terms concerned with the passing of time:, 100 years ago, last century
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Year 3 — Ancient Egyptians

What will this topic include?
Where is Egypt?

What time period is referred to as Ancient Egypt? What was also going on in the world at this time? Look at
civilisations around the world at this time briefly.

Why was the Nile important to Ancient Egypt? Why are rivers important for civilisations? Do people still live by the
Nile in Egypt?

Who were the significant people in the Ancient Egyptian civilisation? Pharoahs
What structures did the Egyptians build by the Nile? Why were pyramids important?
How do pyramids help us to find out about the Egyptians?

Howard Carter’s discovery of Tutankhamun. What is the role of an archaeologist? Events of the discovery. What did
Howard Carter find? What can the artefacts found tell us about the past?

History Skills

Chronology - Place the periods studied on a timeline — place the Egyptian period onto a timeline with prepopulated
other knowledge on their.

Recognise that the past can be divided into different periods of time — identify Ancient Egypt as a period of time. VWhat
other periods of time do they know? Place these onto timeline in context (year 4 should know Romans)

Historical Enquiry - Find out about the past from a range of sources — what happened and when? Children given
selection of sources to answer a selection of questions.

Begin to use the library and internet for research — given questions to answer using these sources.

Historical Terms - Use dates and terms related to the study unit and passing of time — .....years ago.

Interpretation - Look at representations of the period — museum, cartoons, etc. — look at documentary of Howard
Carters discovery of Tutankhamen and compare this to original sources from the discovery.
Cartoon clips of mummies compared with reality?

Significance
Describe the contribution of people, events and developments
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Year 3 - Fishponds

What will this topic include?

Why is Fishponds called Fishponds?

How has Fishponds changed over the years? Former use of buildings in Fishponds — Cinema, Library,

Looking at the history of Fishponds CE Academy using know your place. Learn about the schools many names. Look at
the original Dr Bells and how it has changed compared with our new building.

Create own ‘Horrible Histories’ for Fishponds.

History Skills

Chronology - Sequence several events — sequencing events in Fishpond’s History

Place the periods studied on a timeline — place naming of Fishponds in 1734 in context of other known events (eg,
GFOL, Scott, Armstrong)

Historical Enquiry - Observe small details — artefacts, pictures. Select and record information relevant to the study —
explore pictorial sources of Fishponds to give information.

Continuity and Change - Describe and make links between different events, changes and situations within a
period/society — Children to identify what is the same and what is different in Fishponds between now, 1960s (linking
back to Neil Armstrong work), 1920s (Linking back to Scott work) and 1891 (see key description
http://fishponds.org.uk/fish 189 | .html). Discuss what may have caused changes (changing population would explain
change in shops).

Could explore Oldbury Court Estate and it’s history? Recorded in Doomsday Book — make link back to William the
Conquerer studied in Year 2 who ordered the Doomsday Book.

FISHPONDS — Koy vocabulary

Locol area

The area close to
where we live.

~
]

Haman

fectures

humon Seatures W houses,
OGS and SNd00s re Dngs
that heree baws Sulk by
peopie

Physical
fectures

Poywend Soctures S neon,
Farovn ol reery e ool
Thy weasdd e S svan ¢ Swrw
e~ poagee el

A map is o picture of
o ploce, usually drawn
from cbove.

The way token to get
from o storting point
to a destinotion

A picture made using
0 cameva.

Where ia Fishponda?

Fishponda is an aresa of Bristol, which is in the Unided Kingdom

What activities and
feolures ara there in
the local arsa?

Human faaluses.

Shops

P)w&uu fealures

0 uqu., Coxusd

Bristol and Rath
raddaviy pokh

Vassals Par
play area

How are human and

phyalcal feclurss
reprasenkad on o map?

Fealures are ofien reprasenied on a maop using sygmbols. For example:

‘ Church ﬁ Parking A“\/!I Museum - Cycle path

How has Fishponds
changed since the

Phaotogroaphs and maps showsd ws that soms fecburss of Fishponds hows
remained gquite similor over the yeors For example, Fishponde Pork s sbll o pork
and Fishponds Rood ia abtill a main road.

Howaver, there were also lots of diffarences The shopa on Fishponds Road hove
changed There are now maors roods and howses bulk where there used bo be
fields. Some huldings have changed use. The Wetherapoon pub used o be o
cirema and a bulding that used to be o hospibal ia now a wriversidy building.

| What is the hislory of

Fishponda CE
Acadamy?

Fishponds CE Academy was formed in Seplember 2000 when St Malthlas and Dr
Bell's sachools Joined together. Or Bells was o schaol for hays on the slie that

MR 58 now,

/31 Something thot
«\,./ hoppened before
past NOw
j_.f Things thot are
different to before
changes

wrbon

Arecn where poopie Ive ond
work close together
Butdngs e cow together

Why do areos change?

Places are changed by the paople who live there in order ko mest their resds or
priocdes. For example, more houwsss maoy be boll i e populaion (number of
people) increcses

rured

Arvcrs whach sre ned towns o
(tien Oftwr: barming oreo
Countryside

Tha children will cortirie to develop thelr understanding of why geople settle in certoun arans, lnking back ko tha Rivers toguc. Thay will
alss hulld on thelr mapping skills and using o rangs of Aources.



http://fishponds.org.uk/fish1891.html

Year 3 — Ancient Greeks

What will this topic include?
Identify where Greece is in relation to other places studied.

Identify when the Ancient Greek civilisation existed within the chronological framework previously studied.
What was life like around the world at the time of the Ancient Greeks? Identify other civilisations.

Explore Greek civilisation — buildings and way of life.

Learn about the first Olympic games and the origin of marathon.

Focus on the legacies of the Greeks

What legacy have the Ancient Greeks left the world? What legacy did they leave in Greece!?

History Skills

Chronology -_Place the periods studied on a timeline — place ancient Greece in context of other time periods studied
this year.

Historical Enquiry -_Begin to select a range of sources to find out about a period — identifying sources which would tell
you about Ancient Greece from a selection given.

Begin to ask and answer historically valid questions — children to develop own questions about Ancient Greece and
answer them using sources provided.

Historical Terms -_Use dates and terms related to the study unit and passing of time

Significance -_Describe the contribution of people, events and developments — describe the impact of the Greek
Olympics on this event today. Link between first marathon and current marathon.

Interpretation - Identify and give reasons for different ways in which the past is represented — look at a range of primary
and secondary sources that link. Why might they differ?

Distinguish between different sources — compare different versions of the same story

Ancient Greeks

el AL L

Where is Greece?

Greece is a counkry in south zastern Eurape with thousands of islands
ihroughout the Aegean and lonian seas. s capital ciby is Athens. Lt horders
Bulgaria, North Macedaonia and Albania.

=

Greece

A country in Europe

When was Ancient
Greece?

Ancient Greece refers to the years 700-480 B.C. lts known for ils ark,
architeciure and philosophy. 1t saw advances in art, poeiry and technology.

Q%

Ancient Greece

A civilisation dating
from 700-480BC

What was happening
in the world when the
Ancient Greeks lived?

Whilst the Ancient Greeks lived, the Roman Empire rose .and ruled beiween 800BC-
S00AD. They lived in Britain from S55BC and ruled for 400 years. The Greeks

K

Greek Gods

Each Greek God stood for
something and would be
worshipped for differnt
reasons,

e

A group of countries
or places ruled by a

Who were the Ancient
Greek Gods .and

Ancient Greek religion mw.as hased on the helief that there were bwelve Gads and
Gaddesses that ruled the universe from Mount Olympus, in Greece. Each God and
Goddess w.as believed to have a different meaning .and powser .and w.ould be
)w,ahshJ‘p.ped.dzpen.dan.gnnMenm,a_f the person. For example, Zeus was mosk
powerful and God of the sky, Poseidon—Gaod of the Sea .and Aphrodite—Gaod of
Lowe.

The Ancient Grezks loved compelition of all soris. Each year, the w.arious city-
stales of Greece sent athletes to fesiivals of games, which were held lo honour
the Gods. The most impaortant and prestigious were the games held .at Olympia to

Glzeklaga.awsxwz!hw goxnernmenial systems, culbwe and aris, and science .and
technology. A major legacy left by classical Greece was a gawvernment hased .an
direct demacracy.

Empire single government
%* A society with certain
characteristics of culture
Civilisation ond developments
A series of
] international athletic
Olympics contests
o= A government system
@,‘ which is elected by
Democracy the whole population

-©

]

Mythical

Fiction tales, creatures
and characters with
reference to the past

Ancient Greece

e

S
| 700 BC

| 650 mc




Year 4 - Roman Empire

What will this topic include?
What is an empire? Unpicking what an empire is and different empires that have existed over time.

When did the Roman Empire begin? Set context in chronology. Where did the Roman empire begin? Who else was
around? Where did the Roman empire cover? Look at position over Europe, Africa, Middle East (compare to modern
day map to see which countries this would be today).

Introduce the Celts — who were they? Where did they occupy before the Roman Invasion?

Focus in on the invasion of Britain by the Romans. Who led the invasion? When did it happen? Roman army — why
were they a successful army?

Why did the Romans want to invade Britain?

Children will learn about the resistance of Boudicca to the invasion of the Romans. Within this, children will explore
interpretations of Boudicca through the use of sources.

Hadrian’s Wall — Why was this a significant landmark? Introduce Aurelian Moors stationed at Aballava on Hadrian’s wall
(first recorded group of Africans living in Britain as soldiers within the Roman Army).

What legacy did the Romans leave in Britain? Look at roads, Roman names of places.

Final lesson - children will then have a focus study on Pompeii, identifying what life was like in an Italian city under the
control of the Romans and what happened to Pompeii.

History Skills

Chronology -Begin to be able to place events, people and changes into different periods of time showing an emerging
sense of sense of period — place Roman dates onto history timeline. Discussion around how the time period links with
other periods studied.

Place events from periods studied on time line — build up a timeline of any events in Roman history as the unit goes on.
Have timeline of the roman era in the book and plot events as they come up during study.

Continuity and Change - Describe and explain links between different events, changes and situations within a
period/society — explore how the invasion of the Romans led to the rebellion by the celts.

Historical Enquiry-_Use a range of evidence to build up a picture of a past event — use a range of primary and secondary
sources to find out information.

Significance -_Describe and use sources of information to explain the contribution made of particular people, events and
developments — explore legacy left by the Romans in Britain using sources to explain this.

Cause and Consequence - Give reasons for and results of main events and changes studied and why people in the past
acted as they did — explore why the Romans wanted to invade Britain.

Interpretation -_Begin to evaluate the usefulness of different sources — present children with useful sources and less
useful sources through an input to explore this

Ask and begin to answer a variety of historically valid questions — provide the children with an opportunity within a
lesson to pose questions they want answered.

Distinguish between different sources — compare different versions of the same story

Look at representations of the period — museum, cartoons, etc. — Exploring interpretations of Boudicca



Key Yocabulary
| | A number of countries ‘ Conquer means to
@ ruled by one monarch f% overcome and take
Empire' (King/Queen) Conquer control of somewhere.
Ky In Britain before Ro- ) To try to take over
O mans. They were a somewhere with force.
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Key Dates
753 BC

146 BC 55 BC

orth Africa, Greeee,
Spain ond Frence
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Year 4 - From Bean to Bar

What will this topic include?

Term 6 History Focus

Children will then learn about Bristol’s link to chocolate, using original sources to find out about Fry’s and Cadbury’s
link to Bristol. Fry’s sponsorship of Scott’s expedition to link with Year 2 prior knowledge.

Children to learn about the first chocolate bar produced by Frys.

Explore how the centre of Bristol has chocolate factories and Keynsham had a chocolate factory.

Explore how chocolate has changed over time.

History Skills

Chronology - Place the periods studied on a timeline —plot first chocolate bar on book timeline discuss how it links to
previous areas of study.

Place events from periods studied on time line — sequence chocolate over time to see changes.

Historical Enquiry - Use a range of evidence to build up a picture of a past event

Choose relevant material to present a picture of one aspect of life in time past — use range of sources to explore Fry’s
link to Bristol

Significance - Describe and use sources of information to explain the contribution made of particular people, events and
developments — identify the significance of the chocolate industry in Bristol.

Continuity and change - Describe and explain links between different events, changes and situations within a

period/society — explore what has remained the same with chocolate over time and what has changed.

Significant People

From Bean ¢o Bar

John Codbury

Founder of the Cadbury
chocolate business
based in Birmingham.

8

Joseph Storrs-
Fry

A chocolate and con-
fectionary manufacturer
and member of the Fry

family from Bristol.

£

Daniel Peter

First person to make
milk chocolate in 1875

by adding milk powder,
in Switzerland.

How is chocolate made?

Key Yocabulary Key Dates
—— 1728 1847
' : Fry's was The first chocolate
® \‘ : bar is created by
Chocolate Cocoa Cacao Plantati founded in Fry's and Sons in
. | _Fantavon Bristol. England.
Ti
Chocolateisa | Cocoa is the seed .he cacao free 1935 2011
sweet, brown of the cacao tree fs 2 small free £cjage:tacm; that Fry's wentinto
)
At ) originally grown in |  produces non- business with Fry's Keynsham
) 1) I3 e tropical South essential crops Cadburys and factory closed
cocoa beans. chocolate. 3 . opened the d
L Keynsham factory. own
S & .
{0} Fry's Keynsham Factory
-_ O
Harvest | Manufacture Invent
Gather in acrop | A wayofbuyingand | Maling products | Creating some-

selling products that
allows the fumers to
be paid a fair price for
their produce, and
have betrer working

thing new.

Cacao trees are

After 6 months,

The beans are

At the factories,

grown in large
plantations in
Ghana, West
Africa.

split open with

a machete and

the cocoa beans
are removed.

dried out in
the sun.

grown if‘ lur9¢ the cocoa covered with the beans are
! plant}ltlons in pods are ripe banana leaves cleaned and
Brazil, South and they are and left for 5 ok Foastad,
m America. harvested. days to ferment.
Cacao trees are The pods are The shells are
The beans are removed and

the beans are
ground into a
thick liquid.

Factory




Year 5 — The Aztecs

What will this topic include?
When did the Aztecs arrive in America? Set within chronological framework. How does this fit within the context of
other previously studied ancient civilisations?
Who were the Aztecs? Who ruled their empire?
Who did Aztecs worship? Aztec temples.
Explore Aztecs legacy in Mexico. Compare their civilisations to that of other civilisations previously studied.

What destroyed the Aztec Empire? Arrival of Hernan Cortes. What did he bring to Europe — link back to chocolate?

History Skills
Chronology

Be able to place events, people and changes into a chronological framework e.g timeline inside front cover of Topic
books); know and sequence key events of time studied; make comparisons between times in the past noting
connections and contrasts — place on timeline with previous times studied and make comparisons where necessary.

Be able to place events, people and changes into a chronological framework and use the chronological
framework of British History fluently e.g Stone Age to present. Place current study on timeline in
relation to other and previous studies (timeline inside front cover of Topic books — note that Aztec + Incan time
periods overlap);

Note trends over time; establish clear narratives within and across periods of study; make links between
comparisons of different times in the past noting connections and contrasts over time.

Terms

Use appropriate conventions of time accurately + appropriately e.g BC and AD; years before present century, decade.
Use period labels e.g non-European, Mayan, Incan, Aztec. Use abstract terms e.g empire, Central and Southern America
civilisations

Significance

Explain the contribution of a development (development + economic impact of chocolate) within a period/context
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Year 5 — The Victorians

What will this topic include?
When was the Victorian Era? Plot on a chronological framework. What was going on in the world at this time? Make
links to prior learning (plot Crimean War, first chocolate bar).

What was everyday life like in Victorian Britain? Overview of life to set context. Show comparison of wealthy and poor
Victorians.

Explore the experiences of poor Victorian children.

Children at work — where did they work and the roles they did? Explore over a couple of lessons — working in mines,
working in factories and mills, working as chimney sweeps. (Chimney sweeps — link back to GFoL and how the building
regulations changed to make this a necessary role. Cotton from factories produced by slaves — link to future learning).

Life in Workhouse — use of sources to find out about (look at validity and interpretation).
Work of George Muller — how did he help Victorian children within Bristol?

Victorian Schools — how did education acts change the experiences for Victorian children?

Legacies left in Bristol by the Victorians

History Skills
Chronology - Be able to place events, people and changes into a chronological framework
Know and sequence key events of time studied — build up Victorian timeline

Make comparisons between different times in the past noting connections and contrasts — compare to other times
studied

Historical Terms -_Use appropriate conventions of time accurately and appropriately — see key vocabulary
Use period labels — labelling Victorian as well as other previously studied periods

Interpretation-_Understand how and why some historical events, people, situations and changes have been interpreted
differently — linked to use of sources
Begin to be able to evaluate these interpretations — use Oliver as a clip and compare with images of workhouses

Compare accounts of events from different sources — fact or fiction

Enquiry - Begin to evaluate sources as part of an enquiry - identify how valid sources are based on where they have
come from.

Ask and answer significant questions of sources in context
Begin to identify primary and secondary sources — identifying which sources are primary and which are secondary
Select relevant sections of information — select relevant information from sources

Continuity and Change - Describe and make links between different events, changes and situations across periods and
societies

Cause and Consequence - Begin to understand how factors causing an event are interrelated
Identify changes within and across periods
Give some reasons for, and results of, the main events and changes studied and why people in the past acted as they did

Significance - Explaining the contribution of a significant person, event and development within a period/context



1836 — George Muller - 1844 PP—— Victorians 1870- School had 1891 - 1930-The || 1933-
Wilson Street (Bristol) Children o - W_ to be provided for Free Workhouse Legislation
opened its first orphan working in nimean Vvar 1864 — 1364 - 5-12 year olds education act was came into act
hatise N (Florence Clifton Under 10s for 5-13 ) which restricted
T Iacthorlesﬁhad Mightingale Suspension banned vear olds. abolished. the use of
1833- Children 1837 — Queen r%lffj“zs of and Mary Bridge from being 1880- Compulsory children under
under 9 could not Victoria aducation Seacple) opens chimney education for 5-10 1901 - Queen 14 to work.
be emploved | becomes Queen Weeps year olds J_ Victoria dies. ¢
- ¥ ¥ v Y v v ¥ >
Links to Prior
Key Vocabulary Learning
Orphan An orphan is a child whose parents have died, are unknown, or have pen tly abandoned them. Frior leaming about
Orphanage | An orphanage is a residency for orphans so they are cared for, housed and protected. Flarence Nightingale
‘Workhouse A residency offered to those who could not financially support ther I in exchange for work. They were fed, housed and taught new skills. and _Maw Searnle -
Act 7 set of laws that have been passed by Parliament. studied in K51
Industrial A time of major change in the way products were made. Major cities built many factories, mills and plants. E}Eéﬁ;?j:;gar
Revolution Pt
Ragged Free schools which were set up so that education was made accessible to all, including orphans. V'C“_’"a’.‘ era -
Schools studied in Year 3/4

Significant People

Queen Victoria

Queen Victoria was born in 1819
She became queen in 1837 when
she was 18 years old. She died in
1901.

George Muller
i ﬂ

George Muller was born in 1305. He
moved to England in 1829 He
opened the. bis first orphanage in
1836. In 1849, Muller opened a new
orphanage in Ashley Down, Bristol to
house more children. By May 1870,
1722 children were being looked
after by his orphanage.

Isambard
Kingdom Brunel

Brunel was a famous Victorian
engineer. He designed the Clifton
Suspension  Bridge. He also
designed many other bridges,
tunnels, raibways and ships.

vV

Thomas Bamardg,

Thomas Barnardg, founded homes to
look after vulnerable children. His
first home opened in 1867. During
his lifetime, around 60,000 children
were cared for.

Victorians Legacy in Bristol

Jobs for Victorian Children
Chimney | Small, young boys would be sent up chimney
sweep flues to sweep away any soot that could be
clogging up the flumes. This is a dangerous
job for a young child.
Domestic | Wealthy families would hire domestic
servant | servants to run the house for them — most of
these were young woman. Jobs would include
preparing breakfast, cleaning, washing.
Fabric The fabric industry grew during the Victorian
mill era and cotton mills required a large
workforce, this included children. The hours
were long and the mill was a dangerous place
to work.
Coal Coal miners would go underground, for many
mine hours at a time, and mine coal ready fo be
worker | sold. There were many different roles for
children: trappers, drawers and bearers.
Rat Rats were a big problem in Victorian Britain
catcher | and they often carried diseases. Catching rats
was a popular job for children as it carried less
dangers than chimney sweeping or factory
work.

1831 - Isambard Kingdom Brunel — Construction started on
the Clifton Suspension Bridge.

1836 — George Muller — Wilson Street (Bristol) opened its
first orphan house.

1837 — Isambard Kingdom Brunel - The S5 Great Britain (the
first iron steam ship) was built and made its first transatlantic
crossing.

1841 — Isambard Kingdom Brunel — The Great Western
Railway from Bristol to London was completed.

1847 — 100 Fishponds Road — the Eastville Workhouse was
opened to all families under the Poor Law.

1849 — George Muller — Ashley Down opened its largest
orphan house and accommaodated over 300 children,

1850 - Dr Bell's Mational School was opened in Fishponds.

1864 — |sambard Kingdom Brunel — The Clifton Suspension
Bridge was completed and opened.

1873 - Fry's Chocolate — the first Easter Eggs were
invented.




Year 5 - Migration

What will this topic include?
Explore a census from 100 years ago. VWhat do they notice? Look at their names compared with names on the census.

Discuss why there may be difference? Census did not track ethnicity so difficult to identify actual figures but it is
thought that by 1945 there were fewer than 20,000 black people in Britain. Complete a survey of our school
community to discover who was born in a different country and whose families live in different countries.

Explore reasons for moving — economic, refugee, slavery.

What was the slave trade and its links to Bristol? Reference back to pirates learning in KSI identifying that pirates took
over slave ships.

Who was Harriet Tubman?
Abolitionists — who fought for change? (Oladuah Equiano, Ottobah Cugoano, Mary Prince, Hannah More)
West African Squadron — what did they do to help end slavery?

Introduce Commonwealth — colonies of Britain. Commonwealth countries supported British war effort in WWI1 and
WW2. What was life like in the world at the time ? Where did people migrate from (map work). Explore post war
migration — Windrush bringing people from the Carribean to Britain. British nationals migrating to Australia, New
Zealand and Canada. Explore how migration has impacted on Bristol —Windrush and St Paul’s Carnival.

History Skills
Cause and Consequence - Begin to understand how factors causing an event are interrelated — explore factors for
migration and how these are linked.

Chronology - Be able to place events, people and changes into a chronological framework — place windrush and other
dates onto timeline linking to prior learning.

Significance - Explaining the contribution of a significant person, event and development within a period/context
Historical Terms - Use abstract terms — empire, colonisation

Historical Enquiry - Begin to evaluate sources as part of an enquiry

Ask and answer significant questions of sources in context

Begin to identify primary and secondary sources

Select relevant sections of information
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Year 6 — Children in World War Two

What will this topic include?
Hook Lesson — look at information about the shelters under our playground. Why were they there? When were they
needed?

Identifying what happened in the outbreak of war. Why did the war break out? What happened in the early stages?

Explore evacuation. Why did the children get evacuated and where did they go? Map work around where they went
and why. Use of a range of sources to gather information — primary and secondary to explore validity and bias.

Explore rationing faced by children throughout the war. Compare this to modern diets and their availability. When
have they faced times where they had shortages of things?

What happened during the Blitz? Comparing evacuees life with life in London.
Explore propaganda and how this could give different interpretations of events within the war.
Exploring who was Anne Frank — How do we know about her life?
What was life like for children living in other areas of Europe during the war? Use of Rose Blanche
History Skills
Chronology - Be able to place events, people and changes within a chronological framework — add to timeline

Use the chronological framework of British history fluently — e.g. Stone Age to present — identify where ww?2 fits within
British history

Place current study on time line in relation to other and previous studies — discuss position on relation to other areas
of history covered previously.

Establish clear narratives within and across periods of study — discuss the changes faced by children during the war.
Historical Enquiry - Independently evaluate sources as part of an enquiry

Ask and answer significant questions of sources in context

Collect and record information and draw conclusions — use a range of sources across the unit to gather information
Suggest omissions and the means of finding out

Cause and Consequence - Analyse and give reasons for historical events, situations and changes. ldentify a range of
contributory factors for a given event — identify what started world war 2 and how this influenced the events that
happened.

Examine causes and results of great events and the impact on people — explore the impact of WW?2 on children and
why it happened

Continuity and Change - Describe and make links between main events, changes and situations within and across
different periods and societies — identify how life changed for children throughout the war.

Historical Terms - Use dates and terms and conventions appropriately — conflict, war, invasion, Blitz, AD

Interpretation - Understand and explain how and why some historical events, people, situations and changes have been
interpreted differently and give reasons why — Propaganda lesson

Consider ways of checking the accuracy of interpretations — fact or fiction and opinion

Be aware that different evidence will lead to different conclusions
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Year 6 — The Benin Kingdom

What will this topic include?
What is a Kingdom? What makes a kingdom? What kingdoms do we know?
https://education.nationalgeographic.org/resource/kingdom

Where was Benin? Explore the misconception around Benin being a modern day country but the ancient civilisation
was based in modern day Nigeria. Identify where Nigeria is and a basic understanding of the physical geography of the
country.

Why was the Kingdom formed? Who formed the Kingdom?
Who ruled the Kingdom?

Where did the wealth in the Kingdom come from? Trade in artwork. Link between the Kingdom and the Slave Trade
(Linking back to their prior learning - including Olaudah Equiano who was studied last year).

Exploration the invasion of Britain of Benin to make it part of the British Empire in 1897. Debate around building
empire and whether this was right or wrong.

Benin Bronzes given to Queen Victoria and others sold for profit to others. Some museums have returned the bronzes.
Should all of the Benin Bronzes held by museums return to Nigeria?

https://education.nationalgeographic.org/resource/kingdom-benin

History Skills
Chronology - Be able to place events, people and changes within a chronological framework

Place current study on time line in relation to other and previous studies — add Benin dates to class and individual
timetable.

Note trends over time
Establish clear narratives within and across periods of study — how the civilisation developed and why it came to an end.
Historical Terms - Use dates and terms and conventions appropriately — kingdom, empire

Historical Enquiry - Identify sources for an investigation being able to justify reasons why and begin to consider their
bias and appropriateness — introduction to the topic. What sources could they seek to find out information about the
Kingdom?

Range of sources used across unit, covering following skills:

Ask and answer significant questions of sources in context
Collect and record information and draw conclusions
Use a range of primary and secondary sources to find out about an aspect of time past

Significance - Explain the legacy of a significant person, event and development — legacy of the British Empire (exploring
what happened to the Benin Bronzes)

Cause and Consequence - Analyse and give reasons for historical events, situations and changes. Identify a range of
contributory factors for a given event — why did the British Empire invade Benin?

Continuity and Change - Describe and make links between main events, changes and situations within and across
different periods and societies — links across British Empire, migration and slave trade.


https://education.nationalgeographic.org/resource/kingdom
https://education.nationalgeographic.org/resource/kingdom-benin

HKey Vocabulary

Key People

Indies.

Empire A group of countries ruled by one monarch, usually formed by conquest.

Kingdom | A kingdom is a piece of land that is ruled by a king or a queen

Monarch | A king or queen.

Diaduah Equiano (borm o 1745, Essaka. Migeriz—died March 31,1797, London, England). Equiano was
captured in his |gbo village in the Benin Kingdom at age |1, sold into slavery, and tken to the West
i
Ewela

The first ghg. or king. in Benin was Ewela . He was the son of the prince from Ife.

‘What contribut-
ed to the suc-
cess of the king-
dom?

The success of Benin was fueled by its lively trade. Tradesmen and artisans

from Benin developed relationships with the Portuguese, who sought after the kingdom's
artwork, gold, ivory, and pepper. In the early modern era, Benin was also heavily involved
in the West African slave trade. They would capture men. women, and children from rival
peoples and sell them into slavery to European and American buyers.

‘When did the Benin began to lose power during the 1800s. Civil wars broke out. A desire for control
Kingdom end over West African trade and territory ultimately led to a British invasion of Benin in
and why? 1897. Benin City was burned by the British, who then made the kingdom part of British

Migeria (which became Migeria after the country gained independence in 1960).

Oba The kingdom reached its greatest power and size under Oba Ewuare the Great.
Dynasty Series of rulers from one family. Evware | He expanded the kingdom and improved the capital, present-day Benin City; the
the Great city was defined by massive walls.
Cba Ruler or king of Benin
Trade Buying or selling of goods Key Places
RE A
Hey Facts S-S R 1=
Benin Kingdom Nigeria
WWhen was the | The historical kingdom of Benin was established in the forested region of VWest Africa in h o
Kingdom the 1200s C.E
‘Who formed Edo people of southern Migeria founded Benin.
the kingdom?
‘Why was the They no longer wanted to be ruled by their kings. known as the ggisgs. They asked a
kingdom prince from Ife, an important VWest African kingdom, to take control.
formed?

More content to be
identified once the
topic has been
planned and refined.




History Timelines

The children build up timelines of learning within their books over the course of their time at the school.

Key Stage Two Timelines
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Key Stage Two classrooms have timelines on the wall. Post it notes are used to add dates to the timeline
when areas are covered.

began in Britain
about SO0 B.C.

800 &1000A.D.




Links in Learning

Links to Prior Learning

Foundations for Future Learning

Gunpowder
Plot

Cross-curricular link to geographical
knowledge of London

Celebrations work around firework night
in EYFS

Great Fire of

Cross-curricular links to geographical

Fire regulations — need for chimney sweeps

London knowledge of London. in Victorians
Vocabulary around now and then.
Chronological framework building
Castles Building on now and then knowledge Aztec civilisation at similar time for
chronological link
Superheroes | Building on chronological understanding — | Victorian — first introduction to Victorians,
hospitals now and then. revisited in Year 5
Treasure Migration topic to revisit the link between
Island pirates and slavery.
Adventurers | Building chronological framework from Link to Bean to Bar — Scott sponsored by

and Explorers

prior history.

Frys.
Life in 1910s and 1960s

Seaside Building on knowledge of life in 1910s and
1960s to understand why seaside holidays
were popular.
Egyptians Building chronological framework from Comeparisons to other ancient civilisations
prior history. in future learning.
Fishponds Chronological frameworks
Greeks Chronological frameworks Comparisons to other ancient civilisations
in future learning.
Romans Chronological framework Building of Empires — Migration — is this
right or wrong!?
Bean to Bar | Link to Frys’ sponsorship of Scott
Aztecs Chronological framework — what was the
UK like at the time? Medieval
Comparison with other ancient civilisations
studied
Victorians GFOL links to fire regulation
Link back to Superheroes — Crimean War
Chronological framework
Geographical understanding of places in the | Oladuah Equiano — link to the Benin
Migration world. Kingdom topic in Y6
Chronological frameworks
WWw2 Link back to why people migrated post
war.
Chronological frameworks
Benin Links to geographical learning — learning Understanding of trade — link to next unit

about Nigeria in KSI
Link to migration topic in Year 5.

in geography.




Historical Terms
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Sentence Stems

Chronology
The oooiiiiiiiinat. occurred before/after .......................
The coccoenenenn. is an object from the past. The ..................... is an object from the present.
.................... is similar because ....................
................... is different because..................
First .ooovviiiiiiniene NEXE .evereneneninnenne then................. finally............c.oee.e.
Interpretation
.................... showed ...........................owhereas ... showed Lo
| think this is because .............ccoooiviiiinin
Historical Enquiry
The oooeiiiiiiinat. shows us that .........c.cocoveiiiiiiiiiienn..
I found out that .........coooiiiiiiiiiiiiiiiii i,
| have chosen the sources .................. to find out about ............... because ..................
This source tells Us ........c.oooiiiiiiiiiiiiiiiiiien,
This source was reliable/unreliable because .................c...cooenl
This is a primary source because ................cooiieiin..
This is a secondary source because ............c..c..ooeenne.
| know that this is a primary/secondary source because ............c.c....ceiienenn
| believe .....cocvvveiniiinnne. was a helpful source of information because ...............c..coiiine..
Continuity and Change
Something that is similar between ......................LL and ... is
.......................... and ...............ceoeene..... are different because ...l
Cause and Consequence
.................... happened because ................cooeiiiiint.
........................ and ...............ceeeeue.n.... contributed to ...................... because..........
Significance
............................. is significant because .........c..ooeiiiiiiiiiiii e
............................... made a difference by ...



